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ABSTRACT 

The purpose of this project grant was to develop an 
innovative system which will recruit, motivate, and retain the 
undereducated adult in the Western Maryland region of Appalachia. The 
evaluation of staff changes in attitude toward the device was made 
with positive results. The evaluation of class interaction between 
the experimental and the control groups was made, World-of- work 
skills were explored but not proved any more adequate than regular 
ABE if instructional time was similar. Typing skills cannot be 
developed with the adult In 100 hours of combined academic and 
typewriting instruction, but the electric typewriter did provide an 
ego— building device and tatlonale to the associates for attending 
classes. The project did prove that class size and attendance 
improved during the 100-hour experiment. Recommendations for further 
use on a 250-hour program were found to be needed to confirm that the 
20% withdrawal from the program was realistic, (Author) 
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DascrlpCdirsi Adult Basle Education 
TTpewtlting Innovation 
Motivation 
Adult Learning 

The puirposs of this project grant was to develop an ^moviitive 
systea which will recruit, motivate, aid retain the underedueated 
adult in tlM Astern Maryland region of Appalachia, The evaluation 
of staff chuiges in attitude toward the device was made with positive 
results. The evaluation of class interaetion between the experimental 
and the control groups was made, World—of^work skills were explored 
but not proved any more adequate than regular ABE If instructional 
time was similar. 

Typing skills cannot be developed with the adult in 100 hours 
of combined academic and typewriting instruetionp but the electric 
typewriter did provide «i ego-building device and rationale to the 
associates for attending classes. The project did prove that class 
siae and attendance impreved during the «ie-huttdred-hour experiment. 
Reconaendations f'»r further use on a 250-hour program found to 

be needed to confiCT that the 20Z withdrawal from the program was 
realistic. 
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INTRODUCTION 

The following concerns, Issues, and prohlaas identified and 
attacked "by this project will he expressed in a paraphrased review 
of the rationale and problem submitted in the original proposal. 
Because of the magnitude of this problem, few changes have been made 
in the broad spectrum. Berne perceptual changes have been evidenced, 
and these will be reported in the main body of this report as they 
fit into the format. 



RATIONAIB 



Appalachian Maryland (Allegany, Garrett, and Washington^ 

Counties) and its inhabitant s have not enjoyed full membership 
in the mainstream of American social and econoniic Influence. 

Congress has designated these three Maryland counties as part of 
the Appalachian developaent progrwa and, therefore, singled them 
out as requiring special attention. Because of this designation, 
the three counties have Joined in planning efforts and have sub-^ 
mltted various proposals to assist in the develojmient of the region. 

The Maryland Appalachian Region may be characterized as having: 

(l) low Inecmej ( 2 ) migration of its youth j (3) u lack of emplo 3 rment 
opportunities 5 and (^4-) a high percentage of undereducated adults. 

According to the i 960 Census, there are 30,441 adults, 25 years 
of age and older , who are considered undereducated in the three 
counties. The regular Adult Basic Education Rrogram cannot ade- 
quately provide the supplemental program of instruction necessary 
for this vast number, although great strides are being made. 

Each county is \jnique, and the reasons for pilot programs of 
typawriter-assisted instruction are based on certain factors 
relative to the programs already established in each county. 

Allegany CountY is the central county of the Trl-County 
Appalachian Maryland Region and borders West Virginia and Pennsylvania. 

The situation of Allegany County according to the i960 Census 
is summarized quite aptly in the county caiprehenslve plan as follows: 

On April 1, i960 there were 84,l69 people living in 
Allegany County, as reported by the U.S, Census. 

This was about 5,400 fewer persons than in 1950. 

The aetual loss was much more than this, however, 
if the natural increase due to births is taken into 
account. Birth, less deaths, should have produced 
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an increase of some 13,000 to 14,000 persons during 
the 1950 ’ s, but this nonnal increase was lost by 
out-migration along with the 5,400 actually reported. 

The total loss was therefore more nearly iSjOOO to 
19,000 persons, a very real loss in human resources. 

This is the first decade in the county's history for 
■(fjiieh a population loss was recorded. It is a symptcRi 
of serious econcmlc difficulties . 

There are other symptoEis of econcmic difficulty as revealed in 
the i 960 Census. Over 5,000 families, or 23^ of all families, had 
incomes lass than $ 3,000 per year; 11,000 families had incomes 
between $3,000 and $5,000 per year. The 23% with incomes less than 
$3,000 in Allegany County oOTpares with a state-wide percentage of 
only 1^. On the other end of the income scale, only 9% ot Allegany 
County families had Inccanes exceeding $10,000, whereas the state 
percentage is almost 20%. Approximately 55% the county population 
lives in areas classified as rural, but only 1.5% lives on fanus 
where food and nutrition problems might expect to be mitigated. The 
out^nigratlon has had its impact. Many of the more mobile young 
people and families have moved from the area, leaving a high concen- 
tration of senior citizens and young families with economic problems. 
About l4% of the population is over 65 years of age, whereas the 
state-wide percentage is only 9 %* 

There are approximately l4,000 undereducated adults in Allegany 
Covinty. Adult Basic Education Classes in Allegany County have been 
successful in the past. Ebctreme success has been witnessed at Beall 
High School where, in one year, 25 persons received their High School 
Equivalency DiplOTia. 

It is at this Adult Basic Education Center, Beall High School, 
Frostburg, Maryland, that the typewriter-ass istecl program was estab- 
lished. Total participation in the program provides the best indi- 
cation of the success of the pilot project. 

Garrett County is the far western coiuity of Appalachian rteryland 
and has a population of 20,420, according to the i 960 Census. It is 
mostly plateau region, high in the Appalachian Mountains. The primary 
resource is farming, and there are many small c^mnunities throughout 
the county. Transportation is a major factor for attendance In any 
supplemental program initiated or conducted in the county. Garrett 
County has apprcoclmately 1,465 adults, 25 years of ago and older, 
who have less than eight years of formal schooling. 

The typewriter -assisted program in Adult Basic Education was 
estahllshed at Northern High School in Accident, Maryland. The geo- 
graphic location of this school should insure maxlmxm attendance 
since travel time is refluned. The GOTiffiunlty Action Agency of Garrett 
County cooperates with the Adult Basic Education staff in the recruit- 
ment of enrollees for classes. 
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^ ' Country is vh© eastern county of the tri^ county 

Appalachian Idaryland Region. Hagerstown, Maryland is the second 
largest city in Maryland and is located in the eastern section of 
Washington County. Washington County has a metropolitan population 
of approxhnately 50,000 and accounts for 50 ^ of the total county 
population . 

Five Adult Basie Education centers are estahlished at the 
persent time and provide instruction for approxtoately 100 under- 
edueated adults. These centers are located in the metropolitan 
and eastern sections of the county heeause of population density 
and past success in Adult Basic Education Prograuns. 

A typewriter^assisted program was estahlished at Hancock High 
School, Hancock, Maryland, in the far western section of the county 
bordering Allegany County. This area has a population of approxi- 
mately 2,000 and is mainly ri:u'al with about 1,000 persons residing 
in the surrounding areas. The land is used for orchards and faming. 

Past attempts to have successful Adult Basie Education Programs 
in the Hancock area have been unsuccessful because of: (l) I’ecruit- 

ment practices; (2) incentive and motivational factors | (3) trans- 
portation, and (4) fear of ridicule of participants by the commiuiity. 

By providing a complete aGademia and coBMnercially oriented 
program through this proposal, success could be possible and the 
objectives of Adult Basic Education in the rural community could 
be achieved. 

Each county has elected to establish the pilot program at a 
center where suceass is anticipated- One other Adult Basie Education 
Center in each county is being used as a control group, and evaluation 
procedures have been developed upon the recommendations of the Division 
of Research and Evaluation, jferyland State Department of Education. 
These control groups are Valley High School (Allegany County), the 
Crellln School (Garrett County), and Boonsboro High School (Washington 
County) , 
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A serious problem is the high percentage of undereducated 
adults in each county. Approximately 30,000 adults, 25 years of 
age or older, residing In these counties have lass than eight (8) 
years of formal schooling. Each county participates in the Adult 
Basic Education Progrgmi funded through Title III, P.L. 89-750 and 
administered through the State Department of Education, Division 
of Instruction. However, only a small percentage (l-5%) those 
needing further education are enrolled in Adult Basic Education 
classes. In Allegany County, for example, only 565 undereducated 
adults have enrolled in Adult Basic Education out of an estimated 
14,000 eligible, An assessment of our regular Adult Basic Education 
Program reveals that a problem of recruitment and retention would 
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« 5 v 111 esclat. even if additional funds were available to expand the 
prograia, Rristlng Adult Basic Education classes 
str - ■ .7 i;eademic aohlevement . Motivation and incentive appears to 
be lacking in most of the regular programs. 

In each county where Adult Basic Education classes are estab- 
lished, some appear to be much more successful than others. Thxs 
could he due to geographic location, Interest of the teachers, 
teaching techniques, recruitment practices, counseling procedures, 
or various other factors. Allegany County has one Adult Basic _ 

Education class considered to be exceptional. Carrett County is a 
rural area and has fairly good attendance. Washington County 
did not have an estahlished Adult Basic Educaiion class in the area 
referred to in this proposal (Hancock-rural). The State Department 
of Education through funds allocated to Washington County established 
an Adult Basic Education Center at Hancock High School, Hancock, 

Maryland . 

"Typing as a Motivational Factor and an Instructional Process 
in Educating Undereducated Adults in the Tri-County Region of 
Western Appalachian Maryland" is a project geared to increase the 
world of work skills of the undereducated adult through typewriter 
assistance • 

The various agencies that have assisted in this T;pewriter 
Assisted Adult Program (herein referred to as T.A.A.P.) have been 
in many areas. The Maryland State Police provided a speaker to 
assist in orienting the participants (at their request) in the ug 
«.ong teenige children today. The Maryland De^rtment 
of Motor Vehicles has provided study materials for participants 
needed help in getting ready to pass a driver’s test. 

The Allegany County Department of Social Services has provided 
medical help to several participants. At a meeting of the C.A.M.P.b. 

Board in Washington County, Mr. Herhert Ewbank, ABE Supervisor, _ _ 
secured the services of the Maryland Department of Education, Division 
S J^catlonarRlhahllitatlon in providing a testing 
clerical skills and finger dexterity. One participant in Allegany 
County was referred by this agency for educational assistance. Th^ 

Maryland Department of Employment Security, although ^ited in he 
help it can provide, has offered placement services after the high 
school level of educational skill has been attained. Allege y 
Community College, Cumherland, Maryland, has provided a part-thne 
tutor for reading course credit at the Beall Center. The en 

of Catherman’s Buslneaa School, a private institution, 
with the Northern High Center the world of work skills needed in the 

business world* 

The Maryland Department of Education Division of Research has 
offered advisory services in reviewing this project. 

The greatest assistance has been provided by the local boards of 
Education in the form of services and facilities, 

project operation on a staff level function quite smoothly and effectively. 
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XMSrLSMENTAT.TON FJSOGEDUKES 



ih£ Fra ar«d Post i-torkjhops were submitted earlier in the 
Interim report# Briefly^ the Pre— Workshops were basically 
orientation and getting ready for the job ahead# The Interim 
Workshop was an evaluation and sharing of ideas and the develop- 
ment of an identity with the project. The Post Workshop was 
revised from an all-group meeting to a county meeting. The tirae 
of year with the press of school closing made the staff feel that 
there was not time available for a daytime meeting# The project 
director felt that a meeting at each center could wrap up the 
project more logically. 

Poat-Workshops were held In Washington County on June 1, 

Garrett County on June 2 , and Allegany County on June 9, The 
major areas of concern were* 

to secure an assessment of the program from the staff 
, , # to secure files and data on all enrollees 
,,# to secure materials used by the team in teaching 
... to secure an assessment of the organizational team 
••# to renew local team cohesiveness# 

The strengths and weaknesses fotnid from the Interim Workshop 
were reaffirmed by the teams for this project during the Post 
Workshop. Those strengths expressed were* 

. , , good attendance 
,.# large class size 

• good participant interaction with the staff, espeei.ally 
with the sides • 

The weaknesses eaqieessed wem 
lack of aide training 

,,, length of the program and reporting data overwhelming 
to the team and the participants 
... double testing by Rehabilitation and local agencies 
caused participant anxiety 

,,# time needed to review tsrplng skills reduced Instruction 
time in each session due to time span between re-inforee- 
ment of skills 

lack of coordination of typing materials with Instructional 
areas 

,,, lack of time for project involvement. 

A tape-recorded reaction by all the team members to the project 
was made Including the project director's reaction to each center. 

It will be attached to this report# The prime recoimnendation la 
to ^vs the concept a one-year trial rather than four months. 
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t& tiie ise® of this typewriter as a motivational 

dtjvit'ifii 'I:-::: vor'Kiiig with v>'ie •ondetaducated adult* 

Expectations 

The earollmene figutes for the center when compared with the 
control centers will show that the typewriter has a motivational 
effect upon the iandereducatted adult to enter class « to remain 
enrolled in elasst and to have better attendance patterns. 



Findings i 

There were 87 adults enrolled in the T.A.A.P, Program in the 
three counties of Appalachia Maryland. There were 17 dropouts 
during the prograin. This 20Z withdrawal shows the ability of the 
typewriter to hold the adult in class, A more complete breakout 
of this data can be foimd in Table I. 

(Insert Table 1 here) 

The average class size for the three T.A.A.P, centers was 18 per 
night with 74,5% of attendance. The three control centers had an 
average class size of 5 per night with 61,3% of attendance. All 
three control centers were in the last one hundred hours of instruction, 
A comparison of the T.A.A.P, centers in class size for 1969 reveals a 
significant Increase in class size, A more detailed breakdown of data 
be found on Table 2, 

(insert Table 2 here) 



Evaluation t 

The goal for this objective was understood and has been met 
with positive success. One ABE supervisor In our region statedi 
"The imdereducated reflect your teaching methoiid by their footsteps 
across your classropm threshhold," The project director's evaluation 
is that all data reflects this concept. 



OBJECTIVE II 

To assess the opinions of the classroom teachers toward the use 
of the typewriter with the experimental group. 

Expectation i 

As the project progresses, the staff attitudes toward the use 
of the typewriter as a motivational and instructional device should 
change. The opinion assessments should show an opinion shift toward 
greater acceptance oif the device. 
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Findings t 

There has been a mean attitude shift toward the program. This 
Is apparent from the Pre-Test me^s of 2,06 to an Interim Mean of 
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- • ^ i: : 2a48s This shift of expectation 

brrL^een the Interim and Post-Test ^fleets an even more ^sitive 
attitude toward the program, 

(Insert Table 3 here) 



An even greater finding has bean in a breakdown by areas of attitude 
shift# The concept of attendancse shifted downward, as did the use 
of enrollee skill developEient in academic as well as in typing in- 
struction# There was an attitude merease in the areas of social 
developiient and class jmteraction. The area of mental health 
shifted downward, while enrollee interest in the world of work 
increased# 



A erossbreak of the data is even more revealing. In the area 
of enrollee attendance, the greatest change in attitude im^vey^d 
was in the Garrett County center. Attitudes toward enrollee skill 
development in academic areae remained the same in Washington County, 
while In the other centers the attititdinal shift was downward. Skill 
development in typing revealed that the Washington taam was 

positive toward this area, while Garrett Coimty was negative# All 
three typing teachers had a negative attitudlnal shift in the project, 
while no pattern could be made regarding typing aides at each center# 

In the area of social development, a positive shift was reflected 
in all T#A#A.F# centers# Class interaction attitudes were positive 
in the regioni however, the Washington County team felt a decrease 
in this concept# The Garrett Coiinty team in their attitude toward 
mental health was positive as opposed to the negative feeling by 
the total region# 

The world-of-work skill was positive in attltudinal change 
except in Garrett County where the shift was negative. A complete 
breakdown of attltudinal changes of T#A.A#P# staff can be foimd in 
Appendix III# 

Evaluations 

Attitude shift was found by the project director as anticipated# 
Ho attitude shift oBn be completely determined as to cause and re- 
sultant effect# The logical fallacy of post hoc ergo propte r hoc 
(after this, therefore because of this) was kept constantly in the 
director's mind# A tape ireeording of each center Is provided with 
this report# The reaction of the staff can be evaluated by listening 
to the three post workshop tapes# A ■*good*' feeling was exprer'^ed by 
all fifteen staff members# 

A graphic breakout of the staff can be found in Table 3# This 
should assist the reader in a better interpretation of the data# 

(Insert Table 4 here) 
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OBJECTIVES 



Objective III 

To make a eomparison of classroom Interaction patterns between 
experimental and control groups in each regional center, 

Expeetat ion* 

Because of the motivation developed by the typewriter, the 
lack of stigma toward the Instruction at the center, and the work- 
of-Hork goals presented to the‘ participant, it is expected that the 
ciass inter/ Intra-action should be good. Teacher distance should 
be less by the Hawthorne Effect present in making the project an 
QYi«going success. The element of an aide should assist in creating 
a class atmosphere of wacmth and understanding along with a low 
participant— staff ratio. 

Findings i 

A theory of classroom climate can be found in Chart I, The 
psychological distance and the teacher attitude are considered the 
prime elements in elassroom interaction. The Minnesota Teacher 
Attitude Inventory was administered to all typing teachers in the 
control centers. The scores for each center were as follows i 



CENTER 

Garrett Coimty 
Allegany County 
Washington County 

See Appendix XVI for MTAI supporting data. 

One of the prime factors in classroom Interaction is the leader- 
ship of the teacher, F. Fiedler found that a leader’s psyehologleal 
dlstimce Influeneed group effectiveness. (See Appendix X for research,) 
Briefly, the Fiedler concept is that a leader’s behavior Is based Uk >n 
the leader’s perception of reality. Assianed Similarity of Opposites 
(ASo) was developed by Osgood’s Semantic Differential using an 8 -polnt 
scale bl-polar adjectives . The leader is asked to pick his most 

preferred co-worker traits using the adjective list. He is then asked 
to pick the least preferred co-worker traits. To obtain the ASo, cor- 
responding items on the two scale sheets are compared and the differences 
between the scores on the corresponding item pairs are squared and summed 
The square root of the squared aurid simmed differenees provides a reason- 
ably nownal distribution of scores, 

(Insert Table 5 here) 

The Instrtiment range for scores administered could be from a 
•«D” of 0 to 28, A high "D” score indicates a low ASo leader, while 
u i 0 w ’’D’* score Indicates a high ASo leader. The basic eharacterlstlc 
of a low ASo leader is that he is more task than relationship-oriented. 
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COMPARISON OF ASo SCORES T.A.A.P. STAFF 
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A high Aix'u isatlot* Is o0noi*™ed with establishing good inter-personal 

The scot*is are raofcli-'ational measures. High ASo scores seem to 
indicate TOlationship orientation and motivation to achieve personal 
reeo^ition and prooiinence . Low ASo scores appear to Indicate task 
orientation. The self-esteem and adjustment of a high ASo person 
tend to ecHDe from relationships with others in his social environment , 
while self-esteem and adjustment of a low ASo ^rson tend to be derived 
frwii the Intrinsic satisfaction of working on a task. The high ”D" 
scores of the T.A.A.P, staff indicate a low ASo team effort. This is 
indicative of the teacher orientation at the center, A closer look 
at each center shows a range of high and low ASo persons, and this 
should reflect on student perception of the teacher. The low scores 
Indicate on the MTAI a low classrocm warmth patteTO with teacher 
domination the key personality. The Fiedler ASo measure of leadership 
behavior indicated a task oriented level of leadership. 

The Leadership Behavior Questionnaire completed by enrollees In 
the area of consideration refleetad a mean score of 3.7 on a 0-4 point 
scale. In the pmiltive area, a mean score of 1,1 was found on the 
0-4 scale. The area of teacher perception for enrollee coneem for 
the staff at the center gave a mean score of 3,2 on a 0-4 scale. 

The area of classroom waraith was felt by all the enrollees as 
well as by the project director's expression during visitations to the 
centers. The LBQ score shows this well, A more complete breakout of 
figures e«i bo found in Appendix IV of this report. Althou^ the 
team was task oriented, the enrollees felt they were importuit, which 
In class size and attendmce. 

The Flanders Seale will not be used to assess the video-taped 
interaction, and a supplement to this report will follow after the 
project director's assessment of the video tapes using an interaction 
Instrument to be selected to meet the director's limitod training in 
this area. 

Evaluation I 

The classroom Interaction objective has been the most difficult 

to assess. All indications from routine observations of classes, 
teacher responses, and enrollee responses show that team-teacher inter- 
action was good. One control— group observation by the director re- 
flected less Interaction. The Stat^'.; Department of Education assisted 
in helping find an assessment instrtmient, but follow— through was not 
available to the project director because the second echelon was not 
readily available to give assistanoe. The time, a prime factor throu^- 
out this mlni-prograin, prevented a Flanders evaluation of the video- 
taped sessions or tralnijig of the director to administer this instru- 
ment by the tennlnatlon of the project. The tapes are available for 
use, and after training the director will send the data to the AABEDC 
at Morehead State Hilveraity, The psychometric instruments, enrollee 
evaluations, and attendance pattems have proved the objective to be 
a positive one. 
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Objec t IV 

40 ooiap^^re the relationship between finger dexterity and the 
to obtain typing skills. 

Expectation I 

There is only a marginal relationship between finger dexterity 
®nd typing skills in the undereducated because of the age of the 
enrollees, muscle tone of the body, and lack of time for reinforce- 
ment of training. 

Findings i 

The only true picture of this objective could be obtained after 
the keyboard was mastered by all the enrollees. The imoimt of time 
reflected in typing instruction was only one half of the progranraed 
100 hours of instruction available at each center. The project 
director selected a high word-per-fninute sample of three students 
from each center and a low word-par-minute sample from each center. 

The following data was foimd from this 18-enrollee sample of IS 
females and 3 males. The range of cumulative words per minute on a 
one-minute timed writing of the high sample was from 16 WPM to 63 
WPM, The range of the Cwm on a one-minute timed writing of the low 
sample was from 7 to 27 WPM, The mean for the high timed writings 
was 36,6 WPMj while the low suiple mean was 16.2 WPM. A greater 
crossbreak of the data can be found in Table 6, 

(Insert Table 6 here) 

A comparison of the groups* growth in dexterity was measured 
by the raw scores on the Purdue Pre and Post Test of the samples. 

A 17— point increase was made in the high group of typists, while a 
26-point increase was made for the low group. A 3 percent increase 
in dexterity was made for the high sample, but a 6 percent increase 
was made in the low sample. The overall increase of 50% for the group 
reflects that dexterity does improve with typing. There was only a 
coi«lntion between the dexterity and CmM of the grouped sample of 
rjjy .54. This is not si^if leant at any level. 

Evaluation t 

Since the siunple contained only enrollees able to type regardless 
of the speed, the project director feels that the correlation would 
even be lower for the total sMaple, The poor dexterity Is based upon 
age. sex. and the types of work performed before entry into the program. 
However, dexterity does improve with the use of the typewriter after 
entry. The goal of this objective was realistic only if time in the 
class could have been for one hundred hours of typewriter instruction 
and not fifty as provided. Because of the nBall hours of instruction, 
only a stratified sample could be used to evaluate this concept. 

The help of the Maryland Department of Vocational Rehabilitation 
gave the director assistance in getting testing underway plus the 
training of counselors in the Purdue Pegboard administration. Enrollee 
fascination over the Purdue Pegboard Test was an element not considered 
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CWPM and PURDUE PEGBOARD SCORES 
OF THE HIGH-LOW SAMPLES 



19 



SEX 



F 

M 

M 

F 

P 

P 

M 

F 

F 

MEAN 



HIGH SAMPLE 



ONE-MINUTE 

CWPM 

63 Washington 
52 Allogany 
42 Allegwy 
41 Garrett 
30 Washington 
29 Washington 
26 Allegany 
22 Garrett 
16 Garrett 

36,6 



PURDLIE 


PEGBOARD 


IRE 


k>ST 


43 


43 


45 


45 


45 


45 


54 


54 


42 


47 


58 


57 


41 


43 


48 


51 


48 


56 


47.1 


49.0 



F 

F 

F 

F 

P 

P 

F 

F 

F 

MEAN 



27 Washington 
21 Washington 
18 Alleguy 
18 Allegany 
17 Washington 
14 Garrett 
13 Garrett 
11 Garrett 
7 Alleg^y 

16.2 



LOW SAMFLB 

45 
48 
48 

46 
44 
41 

47 
37 
43 

46.5 



55 

52 

47 

41 

45 

49 

50 
41 
45 



47.2 



INO^ASE 



0 

0 

0 

0 

+5 

-1 

+2 

+3 

+8 



+ 1.8 



+10 

44 

-1 

-5 

+1 

+8 

+3 

+4 

+2 

+2.8 



Correlation I 



CWPM to Post Test 



xy 



.54 
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in its sij.i'sation fox* a^ialstfation to the undereducated • The lack 
of coopaif&txon from the department of Employment Security regarding 
the mid re lease of the GATB created considerable anxiety on the 
i srfi=ctor*s part to meet the goal of this objective. 



Objective V 

To prepare Adult Basie Education students for continuing 
education, vocational training, or better employment. 

Expectation I 

Because of the eneellees recruited into this program. It is 
expected that there will be a significant Increase In all areas 
of the stated objective. 

Findings I 

No comprehensive data is available at this time for this 
objective. 

Evaluation t 

This goal was understood. The availability of unexpended funds 
and approval from AABEDC has made this goal a realistic one, ine 
following procedure will bo used in the follow-up, 

A eontfaeted sw will be paid to each county to hire a recruiter 
for contacting enrollees in the program. All enrollees living in the 
geographic area will be contacted. The recruiter will, by the use of 
a structured interview, detemiine the following i 

1, What did enrollee like or dislike about the center? 

2, What was it like to use a typewriter? 

3, What other machines in the center would you have liked 
to use? 

As Did you attempt the H,S,E,? When and what were your scores? 

5, Have you changed jobs since enrolling? 

6, Has the training helped at home? 

7, Has the training helped elsewhere? 

S, Has your typing skill increased ©r decreased since leaving 
school? (Determines availability of practice and cultural 
fatigue on the skill). 

9, Do you desire to return to the center in the fall if tvoina 
is offered? 

10, Would you return to the center If no typing were offered? 

From this data which will be complet'ed for each enrollee eontacted, 
a summarlaation should provide infomiation for the AABEDG evaluation 
of the impact of T,A,A,P, on the region, (See Appendix V for the 
follow-up form,) 
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VI 



To davelop werld-o£-work skills as evaluaeed by instrueto'^s 
and eftMllaaa, ^ 

£3ti»etstloni 



An Inecease In jading and anlthmeele skills vill bs apparent 
in ^-test and post-test scores of enrollees that begai with the 
projeet inception and reaialned to tl» end. 

Findings i 

The natching of the control group with a comparable ample of 
agti and sex was made. Four enrollees In each center were selected. 

^®'*iing comprehension as compared with the control and matched 
experimental eroup was not significant. The greatest eanparlson 
was in percent of attendance wherein the experimental groups * class 
hours far exceeded the control groups*. A greater crossbreak of 
the data can be found in Table 7, The raw data is available in 
Appendix VII. 



Evaluation I 

The control center samples were in the last four months of a 
lO^onth program. The enrollees attending were self motivated at 
this time. The aaiquamosfl af the Follatt Teat Form B does not 

growth because of tha Item difficulty of tha altamata 
foiai* Tha most important world-of-work skill developed was the 
abUity when motivated to remain at the task. Attendfuice inroves 
this skill developed dviring enrollee attendance In the T.A.A.P. 
Program. 




26 



22 

27 



a\ 



CO 

Ki 

VO 

tn 



ON 

ov 



a 

o 



•CJ 

€ 

44 

4-* 



m i-H o 
es ^© 



Ov 

«n 



Q> 

44 



1-1 M ^ VO 

fsj CM «o eo 






a 

<11 



^ o o ^ 

CM VO o\ h** 



M 

I 






sa 

o 

0H 



O OD ^ 

■ Cl] • • 

CM S <0 



44 

CO 

£ 



Ov €0 O 

• «r • • 

f^ r«o 



o) 

oS 

g 



44 

<o 

a 



Ov QV VO 

• • • • 

i-H in 



^3 

nf 

0) 

I 



£ 



o cn ch <r 
• ■ • • 
CM t*^ CM 



m 

* 

+ 



£ 



oi ov m m 

■ * * « 

1^ VO 



GO 

+ 



£ 



in i-H i-H 
• « ■ « 

1^ r-^ rH CM 



o cn 

u 



m g 

CO M 
M 

1^' 

1^' 

8 4 

* 

H 



44 

y 

PU 



m 



fS 



01 

CO 



0> 



0 

iO 

1 

I 



OS 

fll- 



tn 



Pm Pif Pm £ 



ov ov cn 00 
CM cn •d’ m 



o o o . 
cn m + 
III 
o i-l i-l o 
fvi CO Mt* m 



Pm Pm Pn £ 



K 

0^ 

cn 



e a 



a 

s 

oe 



0) 

CO 



Pm Pm ^ 



o \o CO m 
CO CO ^ ^ 



o o o o 
CO in m 
I I I I 

O r-l r-l 
CM CO ^ 



Cm Pm Pm 



01 

eo 






o 

o 



C3 



®L 

os 



H 

Oj 

CO 



Cm S IDm Pm 



00 rH CO 
CM CO CM ^ 



0 o o o 

CO <r i/v in 

1 I I I 

O fM rM fs^ 
CM CO ^ 



IM Pm pM ^ 



00 

M 

1 

M 



I 

44 

44 

01 



iS 



01 

OD 



1^ CM CO 

CM CO ^ in 



CM m pM ^ 

• * » • 



CM 6 ^ 

• M • # 

S 



0) 

CO 



VO 

+ 



a 

■< 



£ 






44 

10 



^ VO CO m 
CM CO ^ ^ 



i -4 tn o 

A • • • 

1^ V© VO 



00 in ov GO 

• • • ■ 

V© ^ 



01 

OD 



01 

CQ 



€0 

* 



44 

m 

& 



00 r-l CO CM 
CM CO 



m ov in m 

• • • • 



CTk in in <%) 
• • ■ * 
V© m 



o 

ERIC 



S JS CO CO O CO 
44 ^ Ov ov 

44 OV 
< Ov 



VO 



GO 

VO 



§ •€ m in o V© 

*3 ^ <t in 

44 ^ 

^ V© 



GO 



1 g ^ 

01 43 o m o 

44 GO O V© 0\ 

44 o rH 

^ © 



60.0 -2.7 decrease +4.6 increase 62,6 



23 



B,;§LAT1D WiSEARCH 



The pvojeet diireotof and secretary evaluated ABE typewriter 
imiovati<ni in the following manners Using the Dlreetory of Edu- 
cational InfeBpatlon Centers (OE-12042), I selected B1 edueational 
lateratories on the basis of research cited that would be related 
to the project. TIM areas of typing* interaction* perception* 
adult education* and geographic location were prime considerations. 

A form letter was developed and sent to the laboratories selected. 

There were 22 responses to my request for data. An annotated 
review of the responses by each laboratory can be found in Appen- 
dix IX. Briefly* only one laboratory assisted rae in the typing 
concept. L. Erickson's research was of considerable assistmce 
in assessing typing techniques. In the areas of int«-ro.ction much 
data was received* and it helped in understanding Objective III. 

A review of literature was made In the Reader's Guide to 
Ferlodlcal Llteratinffi and Education Index. Ihis was done at 
Frostburg State College Library. The lack of periodicals related 
to researeh was limited here. The library did provide books on 
interaction assessment. 

A periodical review was made of the University of Maryland 
Library* and considerable data was fomid on adult education learn- 
ing patterns and interaction but none on ABE typewriter Instruction. 

A review of ERIC Clearinghouse material from S 3 rracuse University 
was made. Hard-botmd copies were ordered from the ERIC Doctanent 
Reproduction Service. The material was excellent; however* lack of 
ftmds made complete assessment of ABE related research impossible 
In this area. 

The Enoch Pratt Library In Baltimore provided the director with 
F. Fiedler's book* "A Theory of Leadership Effectiveness*** which was 
not available in either of the other two libraries. 

An effort was made to contact Project Go in Washington* D.C.* 
but no return communlearlon was received from the director. 

In suimary* related research Is vary sparse In ABE typewriter 
iimovatlon. In the areas of ABE learning skills and characteristics* 
much data is available. The ERIC publication lists are quite ex- 
tensive* and the press of time prevents complete review. This 
researeh should be continued in future project evaluation. An 
effort will be made to contact respondents to the original inquiry 
to inform them of the project results. 

A more comprehensive review of related research cmi be found 
in Appendix IX of this report. 
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Saa Tabla I for a more complete breakdown of data. With less than 
a 20% withdrawal, retanti'^n was not a problem In this proieet. Sea 
Appendix XI for withdrawal fosas. 
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COMPONENTS 



CQjBPQCTent " Outre aeh 



In Appendix XVII 'Ob samples of the teerultar matet-ial used In 
Allegany and Washington Counties. The project director could not 
make contact with the C.AtC^ recruiter for Garrett County because 
of conflicting work schedules. In a cmferenco with the ABE supers 
visor of Washington Coisityf some of the spread of the program has 
had an impact on other classes. In repeated evaluations for im- 
prcveinent* typewriting has been requested by enrollees for this 
county. In additional spread, enn>llees have traveled a greater 
distance to T.A.A.P, center for inst'cuetion when a regular' ABE 
center was geographically closer. This has occurred in two of 
the three regions. The T.A.A.P. program has been reported via 
all news media available In the Trl-County area. Suiples are in 
the appendix with recruiter material. 



In the related research for this project, three educational 
laboratories have requested a svmsDary of the tecimlque being used. 
The Interim report was filed with all ABE supervisors for the Tri— 
Cotmty region and with the ABE supervisor for the State of Maryland. 
A copy of the final report will be sent to the above supervisors 
by the projeet director. A final report is planned by the project 
director with ABE supervisor if requested as an in-kind contribution 
to this projeet. 

Component - Retention 




Only 17 enrollees dropped the T.A.A.P. Program during the 
four-oonth period. Two enrollees were dropped from the continuing 
program at the Allegany County Center* The figures below reflect 
the rest of the results of T.A.A.P. recruitment mid later losses 
to the project. 

Sexi Male - 1 Female - 14 



Hours of 


Attendance i 


3-12 

8 


Levels 1 


I II 


III 



2 S 5 

Reasons for Withdrawal 
Completed Grade 8 Equlvaleney 
Moved 

Secured Emplo^ent 
Lost Interest 
Conflict 
Family 

Personal Health 
Educational Training 



15-30 31-50 

6 1 



Number 

1 

2 

1 

1 

2 

5 

1 

2 



ao 



MANPOl^R 



gROJEer DIRECTOR 

The project dlreetdr’s eotlvities can be found in Table 
percent of staff utilisation. The director spent 347 hours in 
related activities of this progrMtt, A brief percentage breakdoim 
can be readily foimd in the area of records and reports. Because 
of the meetini nights only 10% of the director’s time was in class 
visitation, which is also reflected in the 20% level of travel time 
to visit the centers. (See Table 8 for a breakdomi of data.) 

The director was evaluated with the wre Supervisor-Executive 
Tri-Dimensional Evaluation Scale. He was rated by the State Module 
Coordinator, a self-evaluation, and three te^ leaders for each 
T.A.A.P. center. See Appendix XII for a copy of the instrument 
used. The point ratings of the State Module Coordinator of 186, 
the project director self-evaluation of 172, and the Allegany County 
(193), Washington County (174), and Garrett Cotmty (173) indicate 
Chat in all dimensions the project director functioned adequately. 
The director *s greatest subscore was in the area of morale, while 
his lowest was in areas which were not stratified In any category. 
The greatest diserepaney was between the self— evaluatira and the 
other two dimensional ratinga. 



PROJECT SECRETARY 



The project secretary spent 88% hours in activities related to 
the program. The greatest time spent wes in records and reporting, 
which occapled 75% of the time. Next in importance cwae requisition 
of materials. The project secretary gave more time than budgatad to 
assist the T.A.A.P. Project. 



'nSAM 1£AIIEBS 



nte team leader's duties were to keep adequate raeords in the 
center of enrollees «nd activities. Their job was to foster oaiMSive 
spirit. The WPS Inadershi.p Ability Evaluation was gl^m to each taam 
leader. (See Appendix Xlll.) leaders fell below the nlnlaan 

cut-off point of 12. The Gan^tt team leader had a soo're of 11.2, 
and Allegany Coimty had a score of 9.2, while Washington Coiaty oeored 
14.5. After evaluations of profile, the major leadership wetness was 
in the area of Democratle Gooparative with all leaders scoring low on 
the deeisien>4aking process of leadership ^araoterlstlcs • This eor^ 
respmds with the Fiedler ASo scale of task orientation by the team 
leaders. 

A1PE5 

A new dimension in the Tri-County ABE Program waa the institution 
of aides at the T.A.A.P. centers, to instructional and a typing aide 
were asstgaed to each experimental center. The aides were ^ In' 



PERCENT OF STAFF UTILIZATION 
TABLE 8 
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pro jet. aireetor s opiKs.on, not used adequately in the eenters. 

Many of the clerical tastes and the small group instruction could 
hava been emphasised, Xn tape-recorded evaluations In the post- 
workshop, however, the aidea felt worthwhile to the program. An 
aide evaluation was given to all aides in the workshop at which 
time they were asked to list the four most important tasks performed 
Md the four least Important tasks assl^ed. 



The most important tasks in rank order warei 



1. Provide more Individual attention in the classroom. 

2. ^vide the teacher with "an esetra pair of hands." 

3. See things In the elassroom which the teacher misses. 

4. Have a greater vmderstandine of the ABE enrollee. 

The least important tasks in ranic order were i 



1, Hake possible more drill assignments, 

2, Can cause teacher to have a better expeet at ton of performance 
of enrollee. 

3, Help teachers be snore sensitive to ABE enrollee, 

4, See things in the classroom which the teacher misses. 

The questionnaire appears in Appendix XIV for a more thorough 
evaluft^lon of the responses* 



The project director received much consultative support frow 
ABE supervisors, from the State Department of Education, 
and from local educational officials* Speakers from coioinunity croups 
state law enforcement officers, private business schools all gava * 
much enrichment to the activities of the enrollees. Morehead State 
University provided consultant services as needed and visiting per- 
sonnel from Kentucky to observe our program *3 implementation tech^ 
niques and mid-point evaluations. 
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MAIERIALS 



The Soatlwestam Publishing Company Adult amd Continuing 
Education Series, Basic Typewriting Tert-Workbeok. was used in 
the Allegany and Washington Cotmty centersc 

The Cregg Slvlslon of McGraw-Hill Book Company, Pope - Personal 
Typing in 24 Hours . was used in the Garrett Coimty center* 

Both books had to be supplemented with overhead transparencies 
about the keyboard and for additional exercise material. The materials 
used will be sent to AABEDC under separate cover for evaluatlo'i:(. 

The main objections to the materials used In typing were that 
the work was not geared to the ABE student. If typing were to be 
fully explored, a typing syllabus would have to be developed to 
emphasise the ABE talents* 

The academio materials used by the centers were tuider the local 
autonomy of each coimty* Samples of the materials will be sent to 
AABEDC under separate eever for evaluation* TM major difficulty 
was the lack of coordination of materials with typing to enable 
the enrollees to see the learning potential of the machine and not 
its mechanical or aesthetic value. 
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^THO]^ 



tT» problem In teaehlng a typing skill is reinforce- 

ment. Most ©f the enrollees had no typing experience and had no 
typewriter at home. The Interval between classes was greater than 
average pupil instruction in school. This resulted in the need to 
^e mo^ Slowly and requited more review time in each lesson. 

w” ^ hours of Instruction really reflected 45 hours 

of keyboard time} uid with a 74Z attendance, few of the enrollees 
over received a full 45 l»urs of instruction. 



Uaming the keyboard was the major task during this iliase I 
of tte pilot program, nie tape-recorded evaluation by the typing 
teachen and the typing aides provides much Information on methods 
and recoMMadations. 
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FOLLOH-UF 



Contact was mada with the dropouts at the various enters. 
However, an indepth followup Is needed. The Frocedure is outlined 
la Objective V of this report, AABEDC eiaployment fosas are fotmd 
in Appendix V of this report. 
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COUNSELING 



No AAKDC refenal fotma am included as part of this report. 
Although eeunsslors were present In each of the experinental centers, 
no agency referrals were made. The project director eonslders 
TOimsel|ng one of the weak areas In this project. The lack of role 
Identlflcatim by the counselor has resulted In a low efficiency of 
highly trained personnel. 

A workshop for oomseling services for the undereducated adult 
is needed not only on the Trl-Coimty level but on the national level 
as well. If proper utilization of counseling expertise Is to be 
refined, morT enphasls Is to be placed in working on an adult level. 
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DIAGNOSIS 



The General Glerieal Teat waa a^inistered to enrollees present 
at the center when the Voeational Behabllltatlon emplo^pees provided 
an in-kind contribotion for this project* (See Appendir VIII -for 
results.) The Purdue Pogboard was given for tte purposes of measuring 
the daSEterity of the enrollees. (See Appendix vill for results.) 

The Follett Smeveys A i B were given to all enrollees at the beginning 
of the progrwB and also after 60 hours Of Instruction* 

mie following is a breakdown of the Follett testa* ''seores in 
Beading Comprehension (Part I)t 



F0LI£TT SURVEY OF FORM A FORM B 

Part I - Reading Craaprehension Pre Post N-70 

Hedlsn— 7.8 7.6* 

GRADE PLACEMTOT 
O - 1 Pre 
Post 



i.1-2.1 Pre 
Post 



2. 1-3.0 


Pre 


X 


(1) 




Post 




CO) 


3.1-4.0 


Pre 


X 


(1) 




Post 


X 


(1) 



4. 1- 5.0 Pro 3 BGge (4) 

Post (0) 

5.1- 6.0 Pre (7) 

Post SBPQ^CX (8) 



6.1- 7. 0 Pre 

Post 

7.1- 8, 0 Pre 

Post 

opassed Pre 
GBD Post 



(5) 

3ESE CIO) 



( 0 ) 

aaoBSSsbex (10) 



(29) 



(40) 



Not Pre xacBOOC oapOGC (12) 

Tested Post kxxxxaaB B B C Be (12) 

0 5 10 15 20 25 30 35 40 
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FOLLETT SURVEY OF FORM A A FORM B 



PART I - I5EADING COMraEffiNSION 



GRADE 

PLACEtENT 

0-1 

1 . 1 - 2,0 

2. 1- 3.0 

3.1- A.O 

4. 1- 5.0 

5. 1- 6,0 

6. 1- 7.0 

7. 1- 8.0 
Paas«4< 

Rot Tested 

lEDIAR 



CENTIR BlffiAKOUT 



WASHINGTON 

Pre 


N-15 

Post 


GARRETT 

Pre 


N-19 

Post 


ALUSGANY 

Pre 


N-36 

Post 


1 
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2 
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10 
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24 


17 




1 
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2 


5 


5 


5 


5 


7,3 


7,1* 


7,3 


7.3 


7.8 


7.7* 



* Does not include GED 



In Washington Comity one passed the GED Testy and four will 
attempt the H.S.E. in Jtuie. In Allegany County 27 have attempted 
the H.S.E, Three are awaiting results from the tests, «id 9 have 
passed the tests. In Garrett County I may attempt the H.S.E. In 
June. A more eomplete breakout of Follett scores can be found in 
Appendix VII, 
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STATE SUPPORT 



3S 



To date no state support is forth coming until the project 
Is reviewed by the Ma^land Adult Basic Education Supervisor^ 

Mrs. Theliiia M. Cornish* The local direetors feel that the 
project should be continued^ but fimds are not available to make 
^y estimate of implementation feasibility at present* 

The Department of Research for the State of Mar>'luid has given 
valuable time ^d asslstanoe in helping the project design and im- 
plementation* More statistical services# if arranged well in 
advance# could help in any additional funding of the project* 
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BE COMMENDATIONS 



POSITIVE RESULTS I 

Tha typawriter has ineraased class size In the experlinental 
centers • 

The typewriter has improved the enrol lee attenduice in the 
experimental centers. 

The attitude of the staff toward the typewriter moved toward 
a more positive feeling as the projeet progressed. 

There is an increase in dexterity among low performing 
typists between pre and post testing during the progrun. 

The task orientation of tha staff in working with the imder— 
educated has no effect on enrollae perception of the staff. 

The aide added a dimension to instruction that anrollees as 
well as aides felt worthwhile. 

The rating of the projeet director by the staff gave sane 
feeling of cohesiveness needed for the team approach, 

NEGATIVE RESULTS i 

Speed and typing skills were hindered by the length of typing 
time provided and the reinforeement available to enrollees. 

There is no si^ifiewt correlation between finger dexterity 
on the Purdue Pegboard Tests and tjrplng speed after 50 hours of 
instruction. 

Testing materials were overlapped imd caused anxiety among 
the team and the emrollees of the center because of the need for 
similar experimental wid control data by the project director. 

The eomparison of a stratified sample of control and experi- 
mental groups not needed to meet the prime objective of the 

project. 

The recruiter ecntaet in Garrett center was restricted because 
It was handled by wiother agency« which resulted in low enrollment 
and low attendance at the end of the projeet. 

The difference in testing scores for the matched control and 
experimental sample was not si^.if leant. 



WHAT GOALS! ABE NOT FBASIBU? 



The area of Interaction should have been evaluated by the 
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effect ehlch did not ,-.aes,.™ tnMrao?lon! ^"■'>““<1 » Hawthorne 

downgrade 'dat^^^? 2 °prl>Td^««o^^^^a^w “ 

inatr^ionaTr^e:u»“r=“:L“': 4 '""i"^ 

froa. the rigore of bioXogloal and a;olologJ^S°dewWaS™!"^^"‘"® 

WHAT FUTURE OUTGD^ffiS GAN BE ANTICIPATED? 

ss.HsT£=HiS 
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regardless of t j ^writer ^nst^etion^is for schooling 
««otor. Once the undereducated has te“ed°sSo“ss'”'he'^l?r’^°°‘ 
SL Sef without ’s^ig^a" This 

that they will return in September TZt JenLTaJ^Je'.”*™ 

WHAT NEW CONCESNS/ISSOES/PROBLEMS WERE IDENTIFIED FOE NEW PROPOSALS? 

le h-^rJnTthe* e'd^rTnarp^^^e^fr “““ 

aotlv^“r“tf 

to refte« tr^Sdu=J:ed%”ar'’„b"‘'’^- =“>“> 

Ti,4= maereaueated s age, physical smd soeio logical back- 

intensffl°ef ^“piLug’tefo^^ ia^igiS!"" 

laehirwo1h“^:p7o‘: ir“““l“r%" It n'e°e^ld'*”lhi^ 

trlng to local regions trained t^Snili^^^Jn'-thS^^hm" “ 

4 . A * P«p™ offering baste skills in trades in cooDaratior, « 4 .-h 
j or colleges should provide a male identification with ABE programs. 
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In tiras spentp the project director's salary and travel vere 
net r.«a.llstie to op«ri,"'; such a project and to coordinate all of 
the aetivities on a part-time basis* 



WHAT S^PEPS ARE TO BE TAKEN NEXT? 

First, a meeting with the project director and the State 
Module Coordinator to review the project's future. 

Second, the funding of Phase II covering 250 hours of Instruction 
over a 10-month span to compare with the present research. An 
optional night of typing Instruction should be provided for rein- 
foreement using the aide as the key person. The control centers 
should be provided with typewriters and aides to see If the attendance 
and class size will improve. Recruiters must be provided for all 
counties when funded. 

Third, the finding of workshops on Trl-County and local levels 
to develop currieulum materials for use with the typewriter. 
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APJESDICES (UNDER SEPimATO COVER) 



I WORKSHOP MATERIALS 

II ATTCNDANC^ 

III FORCED RANK QUESTIONNAIRE 

IV INTERACTION & ENROLLlE QUESTIONNAIRE 

V FOLLOW-UP DATA 

VI DEMOGRAPHIC DATA 

VII FOLI^TT ^STING 

VIII PURDUE PEGBOARD SCORES 

IX RELATED RESEARCH 

X FIEDLER »S ASS1®1ED SIMIL^ITY OF OPPOSITES (ASo) 

XI AABEDC WITHDRAWAL FOMiS 

XII Wre - SUPERVISOR-EXECUTIVE TRI -DIMENSIONAL EVALUATION SCALE 

XIII LAE SCAIR 

XIV AIDE EVALUATIONS 

XV AABEDC EMPLOYIffiNT FOWIS 

XVI MTAI DATA 

evil I^CRUIT^ffiNT DATA 




BUDGET REFORT 



A budgttt revision was approved by AABEDC. This report will 
be sent to AABEDC tmder separate cover by June 30, 1970, 
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PROJECT T. A. A. P. FOLLOW- UP 
EVALUATION AND REPORTS 
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OBJECTIVES 



Objective V 

To prepare Adult Basic Education students for continuing educa- 
tion, vocational training, or better employment, 

Expeetati on i 

Because of the enrol lees recruited into this program, it is 
expected that there will be a significant increase in all areas of 
continuing education, vocational training, or better employment. 

Findings! 

From the structured interviews and follow-up sheets, the fol- 
lowing data was summarized. 

1. What did the enrol lee like or dislike about the center? 

Enrollees liked the typing experiences, teachers, aides, 
and the opportunity to learn a new skill. Some disliked 
the short time spent on academic areas and the lack of 
time to practice learned skills. 

2. What was it like to use a typewriter? 

Although some apprehension was expressed at first, most 
found the chance to operate a machine, especially the 
electric typewriters, an experience they would like to 
continue. 

3. What other machines in the center would you have liked to use 

Most enrollees would have liked to have used the duplicat- 
ing machines and adding machines available in each center's 
office practice area. 

4. Did you attempt the H.S.E.? When? What were your scores? 

Twenty-four of the seventy-five enrollees contacted in the 
follow-up attempted the H.S.E, Fifteen passed the test and 
received the H.S.E. diploma. This 20% level reflects the 
type of enrol lee the typewriter recruits in this program. 

The variety and range of scores can be found in the follow- 
up sheets. Math and English were areas of lower scores — 
a characteristic of the test reflecting the introduction of 
Modern Mathematics and English Linguistics into the forms 
in use in local areas* 

5. Have you changed jobs since enrolling? 

Ten changes in employment were found in the follow-up. Nine 
represented advancement in current jobs, securing employment, 
or retraining. One represented unemployment due to job ter- 
mination. . M 
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Has training helped at home? 

Although enrol Tees expressed a belief that training helped 
at home, little evidence--other than understanding of 
children's educational problems--was significant. It appears 
the emotional results were greater than actual skill usage. 

7. Has the training helped elsewhere? 

Most enrol lees found little use of the skill learned in 
typing. The main reason for this was that most felt 
hadn't developed enough training for it to be used outside 
the school setting. Some found the skill helpful in secur- 
ing jobs and in improving work assignm. its. However, this 
was not indicative of the majority of the enrol lees contacted. 

8 . Has your typing skill increased or decreased since leaving 
school ? 

The lack of machines for practice was found and even those 
with machines lost proficiency. It is apparent that cul- 
tural fatigue was present and not uncommon in the disadvan- 
taged environment. 

9. Do you desire to return to the center in the fall if typing 
is offered? 

Of the 75 enrollees contacted, only 18 % expressed a negative 
desire to return to the center if there was an opportunity 
for typing instruction, 

10 , Would you return to the center if no typing were offered? 

Because of the enthusiasm for skill of typing, the major- 
ity of the enrollees contacted wanted to return to the center 
if typing were again offered. Some requested another skill 
such as sewing, cooking, etc, as being also helpful. It was 
very difficult to secure an accurate response to this question 
and, therefore, data is not significant enough to evaluate. 

A true evaluation will be a follow-up of former enrollees in 
the 1970-1971 classes in the center, 

A more in-depth review of the follow-up can be found by reading 
the comments of enrollees found on the follow-up sheets. A sample 
selection of the comments can give the reader a vignette of the im- 
pact of T.A.A.P. on the region's disadvantaged population. 



COMMENTS 



Female - Age 56 

**The tochers were wonderful . They even offered to help u$ during the summer If w© got 
stuck on anything. With all i had to learn I could have used three nights instead of two. 
I would have liked more time to work on typing. It was a god-^end for me to go back to 
school . ” 



Female - Age 37 



”\ wcinted typing to help me with my English along with learning to type. 



I'm coming 



back in the fall 1 " 



Femole ^ Age 49 

'M really liked typing. It's ten times better to learn on electric machines. One sure 

thing we invented a lot of new words 1 Going to school has given us something to be inter ^ted 

in and to learn. We looked forward to going and never missed." 



"It was tough but the teachers really stuck with you*" 



Male * Age 44 



Male - Age 23 



"Everybody was real good to you" I learned a lot more than I did at regular school . I 



really liked that typing. I got 97 out 100< I was a little nervous at first there was 

another kid in the class vdio couldn't do It at all. I learned to rMd a little bett^, write 
a little better, do math a little better and my ABC'^ tool Let me know when we start 



again." 
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Femaie - Age 56 

"Tho., were wonderful b,,r ,he typing wot too short o time. I wot impretsed by 

the chonc. to l«.™ to type but I needed more time. I think | did moke tom. progret. though.- 

Female - Age 27 

-The teooh„t were very potient ond good to me. Thot wot the first time I wot ever^ oround 

Q typewriter. I did make progress but I had too much to do . I'll be back." 



Male - Age 57 

“Those feiiowt con't be boot. Ihey'il help you outside of clots too. Typing helped with 

spoiling, pronunciotion, ond English too. I needed more time on things I wot week in. 
I'll be back. " 



Female - Age 22 

“The teochers were very kind ond understonding. Every night they hod individuol work ond 
instruction Ibr me. I'd like to keep on leorning. , liked being with people ond mode 

friends. I found another girl who was from Italy tool" 



Female - Age 36 

"I lust con't soy enough good obout if. it surely chonged things for me. Th.c' typewriter 

sot there like o big “urge." | olwqys wonted to toke typing but never hod the chonce. It 

wos o wonderful idea to hove typing with the doss ond I wont to go bock in the 'oil os ! 
didn't have enough tifne," 



Female - Age 55 

"The teachers take such an |nter«t in people. They made a person feel comfortable. | 
think those electric machines ore wonderful. It the first time I ever used 
liked it. It giv« you a certain feeling of satisfacti 



ona« I 



rion. 



Mala Aga 26 

"I con soy I wos pretty ottisfi^i with the whole thing. The teochers ore oil interested 

people. I had some typing but this refreshed 



m 



me. I could do better on my |ob if I could 

learn an electric adding machine too. I'd like to go on " 

5Q 
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Female - Age 35 




"When he talked he drew pictures with what he was saying. I loved the typing. It tak^ 
me a long time to coteh on but I'm going back for more typing in the fall . " 

Female - Age 47 

"People in the class worked together and helped each other too. I sure liked those electric 

typewriters. I feel I did make progrss but would have liked to have had more time. 

Male Age 54 



"The teachers are always ready to help a person. I really liked typing but I was worried 
about math . " 



Female - Age 33 



" The teachers helped in every way. I have tried to teach typing to myself and it didn't work. 
The teacher said it won't take long for me to get my certificate. I'd like to learn all I 
can. I'm bahind but I'll be back," 



Female - Age 50 

"Going back to school was good for me. I needed someone to give me a little push . I 
would hove liked more time with typing and math. I was seared of typing ut first." 

Female ^ 60 

"I liked it all but maybe p^ple who are extremely slow like me should go three nights 
instead of two. I guess I was away from school too long. Typing is a good thing to know. 

If I would have hod more time on it I could have done a better job when I worked this summer." 

Female - Age 44 

"These teachers were "tops. " They really worked and were kind and understanding. I 
enjoyed learning to type and I did make some progress. The program wasn't long enough 
though. I'm brand new at this business of learning. I feel better because I went and I 



want to go back. " 
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Female - Age 55 

"I never teschers like we had . The Beall class is better than any other, I bet. I 
want te r/etorn next fall to get the typing I didn't get." 

Female ^ Age 31 

"The instructors were wonderful . 1 had a lot to learn and they ware always willing to 

help me. It was an advantage to have the chance to learn typing but I had too much else 

to learn so I had to stop at the last - to spend time on math. I'll be backl" 

Female - Age 57 

"I liked it all and just couldn't pick out anything that could be improved. I liked typing 
and I think I improved but net enough. The teachers took a lot of interwt and spent a lot 
of time with us. I still need more typing. I lound I could go Into a lot of studies with 
my grandchildren because of what I learned." 

Female - Age 45 

"They have been most helpful to me. . .they were patient and understanding. . .you never 
had to feel embarrassed. 1 liked typing and didn't have any trouble with it. Wh.en my 
G. E. D. was scheduled I dropped it though as I didn't hove the time. My family is proud 
of me. I'm not looking for an easy way but that Diploma is something I got to get. I'll be 



back in September." 



Female - Age 26 



"It was just good to be around the teachers. I wouldn't have any bad thoughts about them. 
Even If you d-dn't know anything they were right with you. I was only a beginner in typing. 
I never even typed before. My only complaint was it didn't start soon enough!" 
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Evaluation: 

The funds diverted for this follow-up were well spent. The re- 
cruiters spent 46.7% of time In transportation^ 30*0% in interviews, 
and 23*3% for reports. The Impact of the project can be summed up in 
this manner: 

1. Many enrol lees in Project T.A.A.P* concentrated A.B.E. time 
the instructional rather than in typing in an effort to obtain H,S,E. 
di pi omas . 

2. Many enrol lees had the interest and the desire to learn 
typing but class time prevented proficiency and skill in typing* 

3. Cultural fatigue is present in the lack of proficiency in 
typing due to disadvantaged adults environment, 

4. Some changes in employment of enrol lees reflect the need for 
the skill in the local Job area if proficiency is evident. 

The Allegany County interviewer quoted Aristotle and it reflects 
the tenor of the responses of the enrol lees contacted* ''We can get 
a better idea of the merits of a meal from the dinner guests than 
from the cook." The positive attitude toward the project by the en- 
rol lees proves this beyond a doubt. 
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